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The majority of literature dealing with the adult learner concept revolves 
around teaching methodologies or learning capabilities. While there is some 
literature on motivation in adult learners, the general assumption is that all 
those over the age of 25 are similarly motivated and share common perceptions.
To determine whether student perceptions, motivations and needs could be 
distinguished by age categories, survey results of 936 students at Sinclair 
Community College were categorized within 4 age cohorts. Results indicate that: 
1) both traditionally-aged students as well as non-traditional students share 
some common perceptions; and 2) cohorts within the non-traditional student 
population may differ in needs, motivations and perceptions.
Using this information, Sinclair Community College is in a better position 
to know what additional programs and services are needed to better assist and 
retain their growing student population.
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INTRODUCTION
The Move Toward Studying Adults in Education:
The concept of an adult learner is not new to the face of history. Rather, 
it was adults who were the first formal pupils of the teachings of Buddha, 
Confucious, Jesus, Socrates, Plato and Quintellan. Learning required active 
inquiry, critical thinking, reflection and debate. It was in the seventh 
century, however, that education changed its focus and the child became the
pupil. As a result, different methodologies were required for teaching the 
young. Instructional activities became more structured, requiring greater
memorization and a passive learning stance. The child did not need to understand 
the application of the knowledge nor was the child’s experience incorporated into 
the learning mode.
It is M. Knowles (1984) who cites that until the recent past, it has been
this later methodology, or pedagogy, (a greek term literally meaning the art and
science of teaching children) which has persisted as the singular educational 
model well into the twentieth century. Barton (1982) concurs, stating that 
"education became a prelude to life, rather than a part of life, and has, until 
recently, formed the base upon which the public and private education systems 
were built".
As a result, almost all historic research on education has been geared to 
educating the child. It is, therefore, not surprising that Knowles (1990, p. 7) 
concludes that "considering the education of adults has been a concern of the
human race for a very long time, it is curious that there has been so little 
thinking, investigating and writing about adult learning until recently. The
adult learner has indeed been a neglected species,81
Literature currently abounds about adult education, but little is directed 
to the administration of programs and services for this population. Rather the 
focus has been on teaching approaches, methodologies for facilitating classroom 
learning, and identifying barriers to the educational process.
It was Knowles (1970) who first proposed and promoted andragogy, the 
antithesis of pedogogy, as the preferred theory in adult teaching. This popular 
concept is based on the following assumptions, as outlined by Tough (1979).
1. Unlike children, adults need to know the importance of what they are 
learning and how that information will relate to their needs.
2. Adults perceive themselves as being responsible for their own decisions, 
and as a result, resent situations in which others impose their will on 
them. Passive education discounts adult experience, and puts the 
self-directed adult in an unnatural state.
3. In contract to subject-centered learning, where application is not 
apparent, the adult is more likely to learn if new knowledge is presented in 
the context of application to real-life situations.
Some of the basic assumptions of andragogy have also been used as a 
foundation for more recent research on facilitating adult learning. Patricia 
Cross (1981) defined a tentative framework, referred to as CAL - (Characteristics
of Adults as Learners) which attempts to define differences between adults and 
children as learners. This model describes the personal characteristics of an
individual on a developmental continuum, dealing with the physiological, 
sociocultural and psychological structure of the adult student, and advances the 
incorporation of the three major learning theories: andragogy; developmentalism; 
and behaviorism.
Although Cross (p. 228) states that andragogy "has not been especially 
successful in stimulating research to test the assumptions", she also infers that 
it has prompted a considerable proliferation of developmental theories in 
education.
Developmentalists Sheehy (1976) and Weathersby (1978) found that through the 
lifespan, there are stress points for change, i.e. psychic tasks, which are part 
of the natural, internal process of the aging cycle. Not all developmentalists, 
however, support the life-stage approach. Orval Brim (1976, p. 7) voiced concern 
about 'life stages', stating that the field of adult development "is in real 
danger from pop culture renderings of 'life stages,'" and feared that the public 
will "seize on the idea, just as it seizes on astrology and tea-leaf reading”.
Aslanian and Brickell (1980), using a developmental approach, promoted an 
externally focused 'transitional hypothesis', which proffers that specific life 
events trigger a transition, resulting in a learning activity. An example might 
be that a job promotion from non-management to management would trigger a 
desire/need to learn management styles. It is assumed that the adult would 
perceive direct benefit from the learning action, and that by acquiring the new 
knowledge, the adult is in a better position to perform a new role well.
Behaviorism, the psychological aspect of the CAL model, deals more with the 
attitudinal and motivational issues confronting the adult. Attitudes and
motivations are perceived by educators to be the least predictable aspect of 
adult education. WlodkowsM (1985, p. 47) notes "As a person becomes older, the 
more time that person has to accumulate different life experiences. And since 
attitudes are learned and changed through experience, one can readily see the 
necessity for an open and flexible approach on the part of an instructor of 
adults".
While CAL incorporated numerous educational theories into one framework 
which attempted to explain the adult learner's motivations, Cross also proposed a 
correlative model labeled 'Chain of Response’ (or COR). This framework attempts 
to explain who participates in adult activities and why, and attempts to capture 
the decision-making process an adult engages in regarding the educational 
environment. The model prominently details barriers the adult faces in the 
acquisition of an educational goal. These barriers can be situational (examples 
might be lack of time, no transportation, etc.); dispositional (feels too old to 
learn, lack of confidence, boredom with the educational process, etc.); or 
institutional (inconvenient scheduling of classes, fee structure, restrictive 
locations, etc.).
Whereas those before focused on either teaching modality research, or on 
describing ethereal adults traits, it was Schlossberg, Lynch, and Chickering, 
(1989) who began to evaluate programs and services other than those provided in 
the classroom. These authors extend the work of Cross and Aslanian/Brickell into 
a triad process of moving into a new situation (moving into the institution), 
moving through it (ongoing) or moving on (exiting the learning process). This is 
somewhat similar to Bridges (1980) three phases of endings, neutral zones and
beginnings. By focusing on these three processes, they were able to identify 
issues which might dissuade adult participation in educational pursuits. As a
result, these authors were able to recommend prescriptive action. These
recommendations, however, are global in nature, and do little to assist
administrators in in allocating necessary support to targeted groups.
Perhaps there has been little information to address these issues because 
the demand for serving a "non-traditional" population has been perceived to be of 
little benefit to the majority of those enrolled in higher education. Evidence, 
however, would tell us that this perspective is dated, and potentially a 
dangerous perspective to hold.
Adult Learners - A "Non-Traditional" Student?
The adult student has long been termed as "non-traditional" in educational 
settings. But the reality is that the adult makes up a large percentage of 
current enrollments in higher education. Most recent statistics (1987) indicate 
that 31.2% of all students enrolled in higher education are, in fact, over 25 
years of age. (The Chronicle of Higher Education Almanac, August 28, 1991). 
Within two-year colleges, over 50% of the students are older than the
"traditional" population of 18-24 years (Bureau of the Census, 1988). And the 
growing numbers of adult students for both two and four-year institutions is 
expected to continue.
This shifting away from the traditional population in education is heavily 
influenced by four factors: demographic shifts; social factors; economic need
and technological change.
Demographic Shifts:
Over the last 15 years, America has aged. Population figures for 1990 
indicate that over 64% of today's U.S. population is over 25 years of age, with 
the median age for men being 31.7 years and for women, 34.4 years (Survey of 
Buying Power, 1990). And the U.S. will continue to "gray" over the next 40 
years. Assuming current birth and death rates, approximately 12% of the 
population will be over the age of 65; by the year 2030, this percentage will 
increase to 17% of the population (Weinstock, 1988).
This age shift also means a dwindling "traditional" population of students 
for colleges and universities. For most institutions of higher learning, the 
1960's were a time of plenty, where student demand for education was such that 
institutions did not have to concern themselves with finding a qualified 
constituent to serve. But with the decrease of the "traditional" market, 
competition for this population is becoming keener, and as a result, marketing 
for this constituent has become more aggressive, and schools have been forced to 
refocus on the phenomena of what Fiske & Chiriboga (1990) refers to as the 'adult 
revolution'.
Social Factors:
Linear life planning, (where one expects education to fill the early years 
of life, work to become the focus of the middle year, and leisure regulated to 
the retirement years) has until recently been the norm. But Cross (1981) 
suggests that society is moving toward a "...blended life plan, where work, 
education, and leisure are concurrent, rather than alternating at all points 
throughout life. Thus, instead of being a full-time worker, a typical 40 year
old might spend fewer hours a day or week working, leaving more time for 
education and leisure; a 20 year old may cease being a full-time student to 
become a part-time student, part-time worker, and part-time vacationer; and a 60 
year old might plan for gradual withdrawal from work rather than full-time 
retirement." This perspective is reflected not only by the wide age diversity of 
current students, but also by the significant increases of part-time enrollment 
in two and four-year institutions over the past 10 years. Over 41% of all 
students enrolled are attending college at a part-time level (The Chronicle of 
Higher Education Almanac, 1990). In-state levels are even higher. Ohio's Board 
of Regents Student Inventory (1990) relays that 72.7% of students enrolled in 
Ohio two- and four-year institutions are taking less than a full-time load.
The influx of women into the workplace has also been felt in higher
education. The recent growth in single mothers, the shifting of women from 
"traditional" careers to male dominated fields and the economic necessity of a 
two-income family have all contributed to the growing participation of females in 
the workforce. Additionally, for Ohio "most of the increases in the workforce in 
the next decade will be made up of women and minorities" (OTCCA, 1990).
Economic Need:
Based on the results of The American Freshman: National Norms for Fall.
1990 (a survey of 194,182 freshmen in two- and four year institutions), 73.1% of 
the respondents indicated that to 'be able to make more money' was a very
important motivator in their decision to attend college. Demand for greater
income may be fed not only by inflation and the national debt, but by the
reduction in the numbers of people previously regarded as 'middle class'.
Then to, the downturn economy (nationally, as well as locally) forces those 
employed in dying industries to retool themselves with knowledge more applicable 
to the increasingly service-oriented economy. It has been estimated that over 47 
million Americans are in a state of transition regarding their job or career 
(Ewald, 1990 Seminar presentation). Therefore, it is not surprising that while 
52% of all students enrolled in Ohio's two-year institutions are training for 
their first career, 28% are retraining in a new career field. (OTCCA, 1990). 
This resource further states that "during the 1990's, the fastest growing pool of 
workers will be in the 35-54 year range. Estimates are that most of these
workers will change careers two to three times".
High Technology:
Today, rapid change is the expected, rather than the extraordinary. Where 
historically, many of those changes we have experienced in the past have been 
based in the biological science or manufacturing technology, today's change is 
most obvious in the information sector. This move to an information-rich 
society, fuels the need for advanced study and specializations in the workplace. 
In Ohio alone, advances in technology will require one out of every five Ohio 
workers to obtain retraining this year in order to hold his/her present job, or 
to obtain a new job. (OTCCA, 1990).
As a result of these four elements: demographic shifting, social changes,
economic factors and technological change, demand for education by adult learners 
shall continue to be a growing trend. As most colleges and universities are
beginning to see the aging of their student population, the concept of the adult 
as "non-traditional" is starting to fade. A time for evaluating the needs of a 
significantly large and growing cohort of learners is necessary, if we are to
meet the challenge Bok (1990) outlines for educators: "more and more, the United 
States will have to live by its wits, prospering or declining according to the 
capacity of its people to develop new ideas, to work with sophisticated 
technology, to create new products and imaginative new ways of solving problems. 
Of all our national assets, a trained intelligence and a capacity for innovation 
and discovery seem destined to be the most important.".
Over 50% of the freshmen who enter college each year, enter through 
community and technical colleges (OTCCA, 1990). Of these, over 50% are older 
than the traditionally-aged student cohort of eighteen to twenty-four years 
(Bureau of the Census, 1989).
As a result of this staggering statistic, the importance of better 
understanding of the needs mid perceptions of adults becomes clear. It is not 
surprising that efforts to attract, retain and serve the adult learner hold great 
importance to administrators of technical and community colleges. With 
increasing demands for providing quality education and decreasing dollars with 
which to work, human, fiscal and physical resource allocation becomes a paramount 
issue. In order to better serve this growing population, certain queries need to 
be addressed.
Is there a need within two-year educational institutions to offer different 
services, programming or educational modalities for older students? What 
barriers to educational access exist for this population, as compared to the 
younger student? Specifically, how should Sinclair Community College position 
itself within the local market, and what action should the institution take to 
attract and retain the adult population?
As already documented, there are significant amounts of research which 
address why adults need to leam, whv they choose to learn, how their learning 
differs from that of children, and what barriers they face in achieving their 
educational goal. Not as much information, however, has been provided to better 
understand who adults are.
To answer these questions, a workable definition of an adult learner needed 
to be found. But profiling who the adult learner is has been difficult. With 
increased interest in the aging-student phenomena, inconsistencies have developed 
in profiling or defining adult students.
Webster defines an adult from a legal age perspective and/or from the
perspective of full maturity. Challenges exist in using either of these
definitions when delineating the adult population in higher education. Those who 
are twenty-one or twenty-two are legal age? but are generally perceived to be 
within the traditional student boundaries. This is especially true as students 
currently take on the average of 5 years to finish a 4-year degree. The issue of 
full maturity is subjective, and will vary from individual to individual.
Those more familiar with four-year environments, have referred to adult
learners as all students falling outside of the traditional-age norms (Astin, 
1977). For others, the definition of adult as one over 25 who has returned to an 
educational environment is considered more appropriate (Alsanian & Brickell, 
1980). Although indicating that life transitions are the motivators for adults 
to reenter the educational arena, they assumed that all over 25 were motivated 
similarly. Common sense leads one to suspect that there might indeed be
substantial differences within the adult population relating to a person's 
position on the age continuum. What motivates and influences young people in
their twenties may well change as they mature. This approach is substantiated by 
Levison’s stage theory (1978) which correlates adult behavior with age and 
describes six developmental phases or stages that emphasize sequentiality mid 
similarity in the adult experience.
In contrast to the stage theory, recent theorists tend to embrace an 
alternative approach. Neugarten's work involves itself with the impact of change 
and continuity within the lifespan. Her work promotes the individualism in 
action and hence the lack of predictability in the direction and processes of 
life. Neugarten concludes that people age differently, and as one ages, 
individuality becomes more evident, and hence roles and reactions more 
unpredictable. (Neugarten and Neugarten, 1982).
Cross’s work (1981) builds on this perspective, and denotes that blended 
life patterns contribute to the idiosyncratic patterns in life's transitions such 
as the return to education. Although this case-study approach to learning about 
adult issues and perceptions is valid, it is a complex model and discourages the 
identification of 'group norming' necessary to administrators in analyzing 
current and future needs. Even Cross states that her model, and that of those 
which precede her, do little to assist administrators in providing programs and 
services to assist the adult through the learning process.
It is not the intent of this study to determine the relative value of the 
research and literature that has been provided to this date. It is assumed by 
this author that adult students are complex and varied. As a result, it is 
probable that there is no one absolute definition of an adult student. However, 
to group students into a quantitative categorization representing major shifts of 
focus within the adult lifespan seems reasonable and applicable to the
decision-making efforts of those in higher education administration and academy. 
As a result, using a similar approach to that of the stage theorists, Sinclair 
choose to reexamine, by subgroup, die responses to a survey administered to over 
900 students in Fall, 1990. The goal was to determine if the College could 
identify actual differences between student age cohorts.
The age categories were chosen for the following reasons: 1) historical 
enrollment data on these age cohorts was already established at Sinclair; 2) the 
categories were applicable to Census demographic trends; and 3) these cohorts 
were believed to represent major shifts of focus within the adult lifespan. The 
four age category subdivisions are: teenagers (<  20 years of age), young adults
(20-29), middle age adults (30-49), and mature adults (50+).
The sample was also subdivided into two groups of students depending on 
whether or not they enrolled for their first quarter. It seemed reasonable to 
hypothesize that those coming to college for the first time might have specific 
concerns in contrast to those already enmeshed in the educational process.
Since the survey produced voluminous quantities of information, it was 
necessary to select only a limited set of items for in-depth analysis. The items 
selected would most likely impact four major functions at Sinclair: marketing,
academic planning, program development and services for students. As a result, 
this paper will provide the reader with actual results of student responses and 
identify potential areas of future exploration for each of these functions within 
the College. Perhaps from this approach, more can be learned about whether a 
singular definition of an adult learner is feasible for Sinclair, or even wise.
DEFINING THE STUDY
This report is based on a survey of a cross-section of students registered 
for classes at Sinclair Community College during the Fall Quarter of the academic 
year 1990-91. Data were obtained using a survey questionnaire which was 
administered to the students by faculty members during regular class periods. 
The students (and classes) surveyed were selected using clustered random sampling 
with due consideration being given to representation from different types of 
students-daytime vs. evening; students from the six instructional divisions; on 
and off-campus students. All students present in a class on a certain date were 
included. Instructions for administration of die survey were given to the 
relevant faculty member by the Office of Institutional Planning & Research and 
completed forms were returned to that office.
The sample population (N=936) constitutes 5% of the student body for the 
1990 Fall Quarter (total enrollment= 18,938). Responses from the sample 
questionnaire were subjected to multi-variate analysis using the Statistical 
Package for Social Sciences (SPSS-X). Some limitations of the above sample exist 
in comparison to the overall enrollment characteristics as computed for the Fall 
Quarter of 1990:
1. There is a slight underrepresentation of black students and female 
students.
2. There is a somewhat higher representation of full-time students.
3. There is a substantially smaller representation of students in the age 
category of 50 and older.
For purposes of analysis, the sample was subdivided into four age groups (<  
20, 20-29, 30-49, 50+); student entry status (1st quarter, non-first quarter); 
and geographic area of residence (see Appendix I). This allowed us to examine 
those factors which were of importance to each group and contrast them to the 
sample as a whole.
RESULTS AND HIGHLIGHTS
Results of the analysis performed on selected items of the survey produced 
information on demographic issues, motivation, support mechanisms, areas of 
difficulty and concern for students and information resources. Since, where 
applicable, the data were delineated into age, student entry status, and 
geographic area subgroups, both overall effects and subgroup differences will be 
presented.
DEMOGRAPHIC ISSUES
The largest group of students for each age group were located in the 




These geographic areas are grouped by zip codes, and are further delineated in 
Appendix 1.
Student distribution within these three areas increase with age. For 
example, over 55% of the age cohort under 20 came from the above 3 geographic 
areas; however, the percentage increased to approximately 77% for the 50+ cohort.
Analysis of gross household income by age group revealed several interesting 
aspects of the student population (see Table 2). For instance, over 50% of those 
respondents less than 20 yrs. old show household incomes of $30,000 or more. 
There is a strong likelihood that this represents parental income. In the 20-29 
age cohort, over 50% indicated they were earning $24,000 or more per year. 
Heaviest responses outside this dollar range were in the $12,000-$17,999 
category. The 30-49 age group like the 20 yr. olds had over 50% earning $24,000 
or more in household income. However, this age group was more likely than the 
others to indicate an income less than $6,000. Those over 50 yrs. of age fell 
overwhelmingly into the $24,000 and over income bracket.
In summary, although over 57% of the entire sample reported household 
incomes over $24,000 a year, it is also important to note that almost 20% of the 
respondents stated that they had household incomes less than $12,000 a year.
ZIP CODE AREA DISTRIBUTION 
BY AGE COHORT
ZIP CODE AREA <20 20-29 30-49 50+ OVERALL
(N=113) (N=336) (N=185) (N=19) (N-653)
Rural, W Dayton 9.7 11.0 7.6 6.3 6.7West Dayton 9.7 8.3 11.4 10.5 6.6North Dayton 23.0 24.7 26.5 36.8 17.6East Dayton 17.7 20.8 24.9 26.3 15.1S.E. Dayton 15.9 19.9 16.2 15.8 12.6S. W. Dayton 9.7 6.0 4.9 0 4.3Greene County 14.2 9.2 8.6 5.3 6.8
CHI SQ. - 14.78 NS
TABLE 2
PERCENTAGE GROSS HOUSEHOLD INCOME 
BY AGE COHORT
INCOME <20 20-29 30-49 50+ OVERALL
(N-132) (N-399) (N-223) (N-18) (N=772)
0-$ 5,999 4.5 10.5 14.3 5.6 10.46,000-311,999 7.6 9.3 9.9 5.6 9.112.000-S17,999 9.8 13.3 7.2 5.6 10.818.000-S23,999 14.4 11.8 10.3 11.1 11.824.000-329,999 11.4 10.8 9.0 33.3 10.930,000 or more 52.3 44.4 49.3 38.9 47.0
CHI SQ. - 26.54, P < .04
MOTIVATION ISSUES
When looking at the factors which prevented students from coming to 
school (see Table 3), significant differences were found between the age 
categories for the following variables: Home and family obligations, time
constraints, goal uncertainty and recentness of high school graduation.
Home and family obligations and time constraints were more likely to be cited 
by students 30 and over. Goal uncertainty is strongest in the 20-29 age groups, 
but in general, declines with age. Not surprisingly, students under 20 are 
significantly more likely to cite recent graduation from high school as the reason 
why they have not previously attended college.
The question which addressed students' m otivation to pursue their 
educational goals was examined for differences in age and entry status. 
Significant differences were found between the age groups in almost all motivating 
variables listed (see Table 4). Of specific interest, the 50+ students 
overwhelmingly chose the desire for challenge and growth while the younger 
students appeared to be more interested in career training and income 
enhancement. Training for a first career figured more prominently for those less 
than 30 and especially for the under 20 group. Retraining for a new career was 
often selected by those 30 and above. The youngest students were more likely to 
be influenced by parental encouragement and having friends also attending college.
Educational motivators also differed for students subgrouped according to 
whether or not it was their first quarter at Sinclair (see Table 5). Significant
QUESTION: What factors may have prevented you from coming to college?
PERCENTAGE RESPONSES AS A MAJOR FACTOR 
BY AGE COHORT
FACTOR <20 20-29 30-49 50+ OVERALL CHI SQ.P < .05
(N==155) (N=481) (N=271) (N=29) (N=936)
HOME/FAMILY 11.6 21.4 60.9 58.6 32.4 *COST 47.1 52.0 53.9 34.5 51.2TIME 9.0 23.3 42.1 41.4 26.9 *DIDN'T NEED 1.9 2.3 5.5 0.0 3.1 NADIDN'T ENJOY 9.7 7.3 6.6 3.4 7.4HEALTH 2.6 2.5 4.1 0.0 2.9 NAFEAR/DOING POORLY 18.7 15.4 16.2 17.2 16.2UNSURE GOALS 25.2 35.8 32.1 20.7 32.5 *JUST FINISHED H.S 46.5 11.6 1.1 6.9 14.2 *MILITARY 0.0 4.6 1.8 0.0 2.9 NAOBTAINED JOBS 12.9 15.0 17.3 6.9 15.1
TABLE 4
QUESTION: What are major motivators in your decision to pursue your educational goals?
PERCENTAGE RESPONSES AS A MAJOR MOTIVATOR 
BY AGE COHORT
MOTIVATOR <20 20-29 30-49 50+ OVERALL CHI SQ.P < .05
(N=155) (N=481) (N=271) (N=29) (N=936)
TRAINING 74.2 56.1 15.5 10.3 45.9 *RETRAINING 2.6 18.3 53.1 34.5 26.3 *UPDATING SKILLS 5.2 16.8 21.8 24.1 16.6 *RETURN TO MKT 0.6 7.1 19.6 17.2 9.9 *STATUS CHANGE 2.6 6.4 11.1 13.8 7.4 *FAMILY RESP. 8.4 12.3 23.6 20.7 15.2 *GREATER INCOME 56.8 67.6 63.1 24.1 63.1 *PARENTS ENCOURAGE 69.7 26.0 1.5 0.0 25.3 NAFRIENDS GOING 41.3 13.9 1.5 0.0 14.4 NACHALLENGE/GROWTH 36.8 53.8 57.6 72.4 52.7 *SEEKING DIRECTION 31.6 26.2 17.3 10.3 24.0 *ABLE TO GET AID 16.1 13.7 21.4 6.9 16.1 *EMPLOYER PAYS 1.3 9.8 15.9 3.4 9.9 *CAN AFFORD 6.5 13.3 11.1 6.9 11,3JOB REQUIRES 52.9 53.2 48.0 13.8 50.4 *
TABLE 5
QUESTION: Which are major motivators in your decision to pursue your educational goals?
PERCENTAGE CHECKED AS A MAJOR MOTIVATOR 
FOR 1ST QUARTER & NON-1ST QUARTER STUDENTS
MOTIVATOR :FIRST QUARTER NON-FIRST QUARTER CHI SQ.P < .05
TRAINING 52.4 44.7RETRAINING 19.0 27.6 *UPDATING 14.3 17.0RETURN TO MRKT 6.1 10.6STATUS CHANGE 4.8 7.9FAMILY RESPON. 17.0 14.8GREATER INCOME 57.8 64.1PARENTS ENCOUR. 40.1 22.6 *FRIENDS GOING 27.9 11.9 *CHALLENGE/GROWTH 47.6 53.6LOOKING/DIRECTION 30.6 22.8 *ABLE TO GET AID 15.0 16.3EMPLOYER PAYS 8.2 10.3CAN AFFORD 4.8 12.5 *JOB REQUIRES 55.1 49.6
factors include: retraining for a new career, encouragement by parents. Mends 
going to college, unsure of goals, and they can now afford to attend college. Of 
these factors, the non-first quarter students more often chose retraining and can 
now afford college, while the first quarter students responded higher on the other 
three items.
Several factors which appeared to be influential in helping students decide 
to attend Sinclair (see Table 6 & 6A) also showed significant differences by age 
group. Advice from school teachers, counselors and principals, and advice from 
family members were of greater importance to the younger age cohort. In contrast, 
the impact of Sinclair's general academic reputation held greater weight with 
increasing age. Distance from work was of greatest impact to those in the 30-49 
age category. The importance of reimbursement from employers and the fact that 
Sinclair offered desired courses both gained importance with age (see Table 7 for 
the Analysis of Variance performed on this item).
Overall, there were no significant differences between age groups on the 
following motivating factors: 1) cost of attending college, 2) enjoyment of 
education, 3) fear of doing poorly, and 4) the fact that they obtained 
employment. Of these, cost was considered the primary stumbling block to 
enrollment.
Although, it was not a major motivator in their decision to pursue an 
education, all students responded similarly as to whether they could now afford 
college where before they could not. For all respondents, the primary major 
motivation was seeking greater income.
Cost was the most significant factor for all ages in the decision to attend
Sinclair. Similar responses across age categories also existed for the 
availability of financial aid, distance from home, ease of credit transfer, and 
the fact that they could work while attending Sinclair.
QUESTION: When deciding to attend Sinclair, what influenced your decision?
PERCENTAGE RESPONSES AS A MAJOR INFLUENCE 
BY AGE COHORT
FACTOR <20 20-29 30-49 50+ OVERALL CHI SQ.
(N=142) (N=427) (N=205) (N=13) (N-787)
COST 72.8 76.2 73.3 69.6 74.6FINANCIAL AID 16.6 16.9 20.3 25.0 17.9REIMBURSEMENT 1.4 10.1 18.1 28.6 11.0 *DISTANCE/HOME 45.0 41.3 41.7 36.8 42.0DISTANCE/WORK 17.2 22.3 26.2 20.0 22.4 *REPUTATION 19.7 28.1 38.8 42.9 29.7 *ADVICE/TEACHER 15.6 9.4 7.8 7.7 10.1 *ADVICE/FAMILY 33.6 28.2 16.5 20.0 26.0 *ADVICE/FRIEND 22.9 22.7 25.4 0 23.0 NAEASE TRANSFER 40.5 39.6 40.9 23.1 39.9WORK/ATTEND 52.7 57.1 58.6 52.6 56.6OFFERED COURSES 55.2 62.3 77.2 85,7 65.8 *
TABLE 6A
QUESTION: When deciding to attend Sinclair, what influenced your decision?
3 = Major Influence 
2 = Minor 
1 = Not an Influence
MEAN RESPONSES BY AGE COHORT
INFLUENCE <20 20-29 30-49 50+ OVERALL
(N=142) (N=427) (N-205) (N=13) (N=787)
COST 2.60 2.67 2.59 2.31 2.63FINAN. ASST (COLL) 1.39 1.38 1.44 1.23 1.40FINANCIAL REIM. 1.06 1.24 1.40 1.46 1.26DISTANCE/HOME 2.22 2.15 2.10 1.69 2.14DISTANCE/WORK 1.55 1.70 1.62 1.54 1.65ACA. REPUTATION 1.79 1.90 2.11 2.00 1.94ADVICE/TEACHER 1.53 1.31 1.22 1.00 1.33ADVICE/FAMILY 2.04 1.78 1.44 1.45 1.74ADVICE/FRIEND 1.70 1.70 1.68 1.27 1.69CREDITS TRANSFER 2.04 2.02 1.95 1.45 2.00CAN WORK & ATTEND ■ 2.35 2.38 2.31 2.27 2.35COURSES WANTED 2.39 2.46 2.66 2.80 2.51
QUESTION: What influenced your decision to attend Sinclair?
ANALYSIS OF VARIANCE 
BY AGE COHORT
INFLUENCE itpw SIGNIFICANT P <.05 (N)
COST 1.95 787FINANCIAL ASST (COLL) .52 787FINAN REIMB/EMPLOYER 9,71 787
DISTANCE FROM HOME 2.04 - 787DISTANCE FROM WORK 1.41 787
ACA. REPUTATION SINCLAIR 5.04 * 772ADVICE/TEACHER-COUNS - PRINC 8.50 * 772
ADVICE/FAMILY MEMBER 16.65 * 772
ADVICE/FRIEND 1.01 772
EASE OF CREDIT TRANSFER 1.79 772CAN WORK WHILE ATTENDING ,35 812
OFFERED COURSES WANTED 5.81 •k 812
SUPPORT MECHANISMS
The ways in which the students found support and encouragement were examined 
for the age groups and entry status. Students were asked to select the major 
factors in encouraging them to stay in school (see Table 8). Three factors showed 
decreased importance with increasing age, emotional support from family, emotional 
support from friends, and the ability to work while attending school. The 
internal desire to complete their program was of increasing significance to 
students up to age 49, but was of much less importance to the students 50 and 
over. Commitment to a career goal was also considered an encouragement by 
students 49 and younger. The 50+ students most often selected enjoyment of the 
learning process as their major encouragement. This factor was also considered 
important by the 30-49 age groups, but its influence was markedly decreased among 
the younger groups.
Significant differences for entry status were found as follows: can work 
while attending (higher for first quarter), internal desire to complete program 
(lower for first quarter), and the feeling they belonged at Sinclair (lower for 
first quarter) (see Table 9).
Overall, it would seem that most students will tend to stay in school if 
they are committed to their educational goals, have emotional support from their 
families, and can successfully juggle work and school schedules.
QUESTION: Which of the following were major factors in encouraging you to 
stay in school?
PERCENTAGE RESPONSES AS A MAJOR FACTOR 
BY AGE COHORT
FACTOR <20 20-29 30-49 50+ OVERALL CHI SQ.P < .05
(N=155) (N-481) (N-271) (N=29) (N=936)
EMOT SUP/FAMILY 69.7 62.4 55.4 44.8 61.0 *EMOT SUP/FRIENDS 52.9 41.2 39.9 27.6 42.3 *EMOT SUP/STUDENTS 32.3 25.6 25.5 13.8 26.3EMOT SUP/FACULTY 14.2 14.8 23.6 20.7 17.4 *EMOT SUP/COUNSELOR 8.4 7.9 9.2 3.4 8.2FINANCIAL AID 21.9 23.3 35.1 6.9 26.0 *EMPLOYER PAYS 1.3 10.8 20.3 10.3 12.0 *WORK/ATTEND 61.9 56.8 50.6 34.5 55.1 *INTERNAL DESIRE 68.4 78.0 81.9 44.8 76.5 *ENJOY LEARNING 31.0 44.1 62.4 65.5 47.9 *COMMIT. CAREER 63.9 64.4 61.3 27.6 62.3 *FEEL BELONGS 15.5 20.4 20.3 17.2 19.4SPECIAL PROGRAM 0.6 3.1 14.0 34.5 6.8 *
TABLE 9
QUESTION: Which were major factors in encouraging you to stay in school?
PERCENTAGE CHECKED AS A MAJOR FACTOR FOR 
1ST QUARTER & NON-1ST QUARTER STUDENTS
FACTOR 1ST QTR NON-1ST QTR CHI SQ. P < .05
(N-147) (N-789)
EMOT SUPP/FAMILY 62.6 60.7EMOT SUPP/FRIEND 47.6 41.3EMOT SUPP/STUDENTS 27.2 26.1EMOT SUPP/FACULTY 12.2 18.4EMOT SUPP/COUNSELOR 8.8 8.1FINANCIAL AID 26.5 25.9EMPLOYER PAYS 9.5 12.4CAN WORK AND ATTEND 68.0 52.7 *INTERNAL DESIRE 70.1 77.7 *ENJOY LEARNING 40.8 49.2COMMITMENT CAREER 64.6 61.9FEEL BELONGS 11.6 20.9 *SPECIAL PROGRAMS 6.8 6.8
CONCERNS/DIFFICULTIES
One item in the survey asked students to consider factors which they felt 
would pose difficulties in achieving their educational goals. Looking first at 
mean responses for the age groups (see Table 10), there is great similarity among 
the groups on tins question and no significant differences appear. The three 
factors rated highly by all students as posing difficulties were: 1) tuition and 
book costs, 2) time demands from work and family, and 3) class scheduling issues.
The quarter status breakdown produced one significantly different factor, 
uncertainty of goals. This was selected as a difficulty significantly more often 
by first quarter students (see Table 11).
One possible area of concern to students involves their accumulated grade 
point average. To determine if age impacts on G.P.A., the age groups were 
compared using an analysis of variance. Results are presented in Table 12. There 
indeed was a difference, and it appeared in the 30-49 age cohort. While the other 
groups had very similar averages, the 30-49 yr. olds were considerably higher.
The availability of classes at appropriate times was investigated by asking 
respondents to indicate their interest in weekend classes. Greatest interest was 
shown by students in the 30-49 age cohort for all weekend options. In general, 
interest in weekend classes increased with age, and Saturday mornings received the 
most positive responses overall (see Table 13).
Students were also given a chance to rate aspects of Sinclair's environment.
All age groups responded mainly at the good to excellent level for all categories, 
but those over 50 were especially high in their evaluations. Pace of courses and 
quality of students tended to receive the lowest ratings, while the variety of 
courses and programs and maintenance/grounds received the highest marks (see 
Table 14).
The last area of concern we examined was the need for child care services.
Table 15 shows the percentage responding "yes” by age cohort. There was a
significantly larger need for child care services in the 20-29 and 30-49 age 
groups than there was for the oldest and youngest groups. Additional analysis 
were performed to see if these larger percentages mainly reflected the presence of 
single mothers. The respondents who indicated a need for child care services were
sub-divided into single mothers and non-single mothers to see if these groups
differed in their reasons for attending Sinclair or if they had possible financial 
problems which would cause them to apply for financial aid. Results showed that 
100% of the single mothers applied for financial aid as opposed to approximately 
58% of the non-single mothers (see Table 16). Also, while non-single mothers 
chose a variety o f reasons for attending Sinclair, the single mothers 
overwhelmingly reported that they were attending Sinclair to prepare for a job to 
be obtained (see Table 17).
TABLE I I
QUESTION: Which of the following pose difficulties in achieving your educational 
educational goals?
1 = Mot a Difficulty
2 = Minor Difficulty
3 = M^jor Difficulty
MEAN RESPONSES BY AGE COHORT
FACTOR <20 20-29 30-49 50+ OVERALL
(N=155) (N-481) (N=271) (N=29) (N=936)
TUITION/BOOKS 2.06 2.08 1.90 1.67 2.02SUPPORT AT HOME 1.31 1.39 1.54 1.27 1.41FITTING IN WITH 1.22 1.16 1.17 1.23 1.17OTHERSTIME DEMANDS 1.84 2.04 2.28 1.78 2.07CLASS DEMANDS 1.94 1.83 1.92 1.70 1.87UNSURE OF GOALS 1.53 1.42 1.35 1.27 1.41CLASS SCHEDULING 1.48 1.59 1.64 1.65 1.59COURSE CONTENT 1.43 1.34 1.32 1.27 1.35FACULTY CONCERN 1.08 1.13 1.14 1.06 1.12FOR MECHILD CARE 1.07 1.24 1.28 1.00 1.21TIME/TRANSPORT 1.37 1.28 1.30 1.09 1.29MEETING FACULTY 1.26 1.24 1.38 1.14 1.28MEETING ADVISORS 1.27 1.30 1.42 1.14 1.33SUPPORT OFFICES 1.25 1.21 1.39 1.05 1.27
TABLE 11
QUESTION: Which of the following pose difficulties in achieving your 
educational goals?
PERCENTAGE MESPONSES AS A MAJOR DIFFICULTY 
FOR 1ST QUARTER & NON-1ST QUARTER STUDENTS
DIFFICULTY 1ST QTR NON-1ST QTR CHI SQ. P < .05
(N=147) (N=789)
COST 28.2 30.1HOME SUPPORT 7.3 10.2FITTING IN W/0THERS 5.1 2.2TIME DEMANDS 30.7 34.9KEEPING UP 16.1 19.2UNSURE OF GOALS 16.7 7.5 *SCHEDULING 5.8 11.1COURSE CONTENT 5.9 4.2ATTITUDE OF FACULTY 1.6 3.1CHILD CARE 3.7 6.1TRANSPORTATION 4.4 5.3MEETING WITH FACULTY 4.5 5.4MEETING WITH ADVISORS 5.2 7.4SUPPORT OFFICES 6.0 5.3
GRADE POINT AVERAGE MEANS 
BY AGE COHORT
<20 20-29 30-49 50+ F ANOVASIG (N)
G.P.A. 2.18 2.15 2.61 2.14 4.42 .004 612
TABLE 13
QUESTION: Would you attend classes if they were offered during these 
time periods?
PERCENTAGE OF "YES" RESPONSES 
BY AGE COHORT
TIME PERIOD <20 20-29 30-49 50+ OVERALL CHI : P <
(N-152) (N-450) (N=253) (N=29) (N=884)
FRIDAY EVEN. 14.7 22.1 30.4 25.9 23.3 *SATURDAY MORN. 36.2 39.1 53.4 55.2 43.2 *SATURDAY EVEN. 7.3 15.8 20.3 8.0 15 .3 *SUNDAY MORN. 9.9 19.4 21.7 14.8 18.3 *SUNDAY AFTER. 15.2 22.0 23.6 18.5 21.1
TABLE 14
QUESTION: How would you rate the following aspects of Sinclair's environment?
5 = Excellent 
4 = Good 
3 = Adequate 
2 = Fair 
1 = Poor
MEAN RESPONSES BY AGE COHORT
FACTOR <20 20-29 30-49 50+ OVERALL
(N-149) (N=457) (N=250) (N-26) (N=882)
VARIETY COURSES 4.28 4.26 4.28 4.44 4.27VARIETY PROGRAMS 4.13 4.19 4.21 4.35 4.19PACE OF COURSES 3.92 3.95 3.88 4.04 3.93LEARN. ATMOSPH 4.07 4.10 4.07 4.08 4.08QUALITY STUDENTS 3.87 3.94 3.89 4.04 3.91QUAL. INSTRUCTION 3.98 4.09 4.10 4.23 4.08CLASSRM. FACIL. 4.05 4.02 4.02 4.11 4.03MAINT./GROUNDS 4.26 4.25 4.36 4.48 4.29
TABLE 15
QUESTION: Do you have children who need child care services while you 
are at Sinclair?
PERCENTAGE RESPONSES BY AGE COHORT
<20 20-29 30-49 50+ OVERALL CHI SQ.P < .05
(N-37) (N—184) (N=197) (N-14) (N=432)
CHILD CARE SRVCS. 10.8 32.8 29.9 7.1 45.2 *
DON'T NEED CHILD CARE SRVCS. 89.2 67.2 70.1 92 9
TABLE 16
QUESTION: Have you applied for Financial Aid at Sinclair within the last 
12 months?
PERCENTAGE APPLYING FOR FINANCIAL AID 
OF THOSE WHO SAID THEY NEEDED CHILD CARE






QUESTION: What is your primary reason for attending Sinclair?
PERCENTAGES OF PRIMARY REASONS OF THOSE WHO SAID 
THEY NEEDED CHILD CARE SERVICES
REASONS SINGLE MOTHERS 1 NON-SINGLE MOTHERS
N=16 | N—108
PREPARATION FOR JOB 75,0 55.6UPGRADE SKILLS 6.3 12.0OBTAIN DEGREE 6.3 9.3ENRICHMENT 6.3 8.3TRANSFER CREDITS 6.3 13.9
INFORMATION RESOURCES
In order to determine what factors increase Sinclair's visibility in this 
area, respondents were asked to indicate how they found out about Sinclair. A 
number of age group differences were noted (see Tables 18 and 18A). Billboards 
were noticed somewhat by the under 20 age groups but were chosen much more often 
by those over 50. The influence of family members was relatively high for those 
less than 20 and then decreased with age until it jumped to an even higher value 
for students over 50. Newspaper advertisements were noticed more with increasing 
age, and the oldest group also responded significantly higher to special events at 
Sinclair and visits from Sinclair's Admissions representatives.
Looking at the responses by zip code area, more similarities than differences 
were found (see Table 19). One exception was a significant difference between the 
geographic areas relating to high school counselors (see Table 20). It appears 
that Southwest Dayton, West Dayton, and Greene County (see Appendix I) trail the 
others in the influence of their high school counselors providing information 
about Sinclair.
Overall, it seems that recommendations from family and friends are crucial in 
recruiting new students. Television advertising appears to be slightly more 
effective across ages than other advertising media.
QUESTION: What were your sources of information about Sinclair?
3 = Primary Source 
2 = Secondary Source 
1 = Not a Source
MEAN RESPONSES BY AGE COHORT
SOURCE <20 20-29 30-49 50+ OVERALL
(N=155) (N-481) (N=271) (N=29) (N=936)
BILLBOARD 1.33 1.21 1.19 1.36 1.23MALLS 1.03 1.04 1.03 1.00 1.03COLLEGE DAY 1.42 1.21 1.07 1.15 1.21FAMILY 2.09 1.92 1.65 2.06 1.89FRIEND 2.08 1.97 2.04 1.57 2.00H.S. COUNSELOR 1.82 1.37 1.08 1.00 1.38H.S. TEACHER 1.56 1.20 1.03 1.00 1.22SCC VAN 1.12 1.12 1.09 1.31 1.12NEWSPAPER 1.36 1.45 1.63 1.95 1.49RADIO 1.46 1.49 1.52 1.15 1.49RTA SIGNS 1.10 1.16 1.14 1.08 1.14SCC SPEC. EV. 1.08 1.23 1.21 1.43 1.20TV AD 1.63 1.58 1.52 1.23 1.57SCC REP. VISIT 1.29 1.15 1.20 1.29 1.16SCC PROFESSOR 1.14 1.10 1.18 1.00 1.12
TABLE 18A
QUESTION: What were your sources of information about Sinclair?
PERCENTAGE RESPONSES AS A PRIMARY SOURCE 
BY AGE COHORT
SOURCE <20 20-29 30-49 50+ OVERALL CHI SQ. P <.05
(N=155) (N=481) (N=271) (N=29) (N=936)
BILLBOARD 6.4 2.2 1.7 14.3 2.5 *MALLS 0.0 1.0 0.6 0.0 0.5COLLEGE DAY 13.9 7.3 2.2 0.0 5.8FAMILY 42.9 38.6 25.3 52.9 30.6 *FRIEND 36.8 35.1 40.5 21.4 30.9H.S. COUNSELOR 29.8 12.8 2.8 0.0 10.7H.S. TEACHER 16.8 5.4 1.1 0.0 5.0SCC VAN 2.2 2.4 2.2 7.7 1.9NEWSPAPER 8.6 11.8 19.0 36.8 11.2 *RADIO 10.0 11.4 12.8 0.0 9.0RTA SIGNS 3.6 2.5 1.1 0.0 1.8SCC SPEC. EV. 2.9 7.3 5.0 14.3 4.8 *TV AD 18.9 17.9 17.1 7.7 14.4SCC REP. VISIT 9.4 4.9 3.4 14.3 4.4 *SCC PROFESSOR 3.0 3.4 7.8 0.0 3.2
TABLE 19
QUESTION: How did you find out about Sinclair?
3 = Primary Source 
2 = Secondary Source 
1 = Not a Source
MEAN RESPONSES BY ZIP CODE AREA
SOURCE RURAL WEST NORTH EAST SE SW GREENE OVERAL11 2 3 4 5 6 7
BILLBOARD 1.10 1.14 1.26 1.23 1.24 1.26 1.33 1.23MALLS 1.02 1.07 1.05 1.02 1.07 1.05 1.04 1.03COLLEGE DAY 1.42 1.29 1.21 1.10 1.26 1.32 1.28 1.21FAMILY 1.95 2.06 1.38 1.87 2.00 1.87 1.85 1.89FRIEND 1.98 2.24 1.99 1.90 1.96 2.13 2.07 2.00H.S. COUNSELOR 1.67 1.34 1.34 1.32 1.44 1.38 1.52 1.38H.S. TEACHER 1.47 1.29 1.21 1.16 1.17 1.28 1.38 1.22SCC VAN 1.08 1.20 1.15 1.08 1.12 1.16 1.06 1.12NEWSPAPER 1.33 1.33 1.61 1.50 1.53 1.60 1.54 1.49RADIO 1.46 1.51 1.47 1.43 1.47 1.47 1.51 1.49RTA SIGNS 1.06 1.26 1.18 1.24 1.16 1.03 1.02 1.14SCC SPEC. EV. 1.20 1.44 1.24 1.14 1.19 1.27 1.15 1.20TV AD 1.61 1.52 1.57 1.47 1.56 1.74 1.64 1.57SCC REP. VISIT 1.22 1.38 1.13 1.12 1.13 1.08 1.17 1.16SCC PROFESSOR 1.18 1.22 1.13 1.13 1.13 1.12 1.11 1.12
(N=63) (N=62) (N-165) (N-141) (N-118) (N-40) (N-64) (N=653
TABLE 20
QUESTION: How did you find our about Sinclair?
PERCENTAGE RESPONSES AS A PRIMARY SOURCE 
BY ZIP CODE AREA
RURAL1 WEST2 NORTH3 EAST4 SE5 SW6 GREENE7 CHI SQP <.05
SOURCE (63) (62) (165) (141) (118) (40) (64)
BILLBOARD 0 0 31.3 18.8 25.0 6.3 18.8MALLS 0 25.0 25.0 0 50.0 0 0COLLEGE DAY 20.9 11.6 18.6 11.6 18.6 9.3 9.3FAMILY 9.6 10.1 23.1 21.2 19.7 6.7 9.6FRIEND 8.0 13.0 23.5 19.5 16.5 7.5 12.0H.S. COUNSELOR 20.3 7.6 20.3 16.5 19.0 3.8 12.7 *H.S. TEACHER 20.5 10.3 20.5 15.4 10.3 7.7 15.4SCC VAN 0 20.0 50.0 0 10.0 20.0 0NEWSPAPER 6.3 5.1 30.4 22.8 15.2 7.6 12.7RADIO 10.9 10.9 23.6 21.8 14.5 9.1 9.1RTA SIGNS 0 23.1 30.8 38.5 7.7 0 0SCC SPEC. EV. 11.4 20.0 22.9 11.4 17.1 11.4 5.7TV AD 12.6 11.6 22.1 15.8 16.8 8.4 12.6SCC REP. VISIT 13.8 20.7 20.7 13.8 17.2 3.4 10.3SCC PROFESSOR 17.4 13.0 17.4 17.4 17.4 8.7 8.7
ISSUES AND IMPLICATIONS
In reviewing this information, it is important to note that Sinclair is 
performing well in many respects. That cost is a major factor in the student's 
ability to attend affirms Sinclair's commitment to keeping fees and tuition low. 
Additionally, students in all age categories generally rate Sinclair's educational 
environment very well.
Not surprisingly,, this study also supports the hypothesis that many of the 
factors affecting student enrollment are internally driven (personal desire, 
support from family, etc.) elements which may be beyond Sinclair's control. 
However, there are those factors which do proffer opportunities to rethink 
strategies from marketing, academic planning, programmatic development and student 
services perspectives. By examining these factors, it is possible that Sinclair 
can better meet student needs.
Issue: Time demands
Students in all age categories indicate time is a major stumbling block in 
attaining their educational goals. Juggling work, family and college is not 
uncommon.
Implication - Academic Planning/Program Development
Class scheduling was considered one of the top three difficulties in 
attaining student's educational goals, suggesting the need for even broader 
flexibility of class offerings. Increasing the number and diversity of
non-traditional educational options may be a consideration.
Streamlining instruction and flexibility in testing (Computer-Adaptive 
Testing, Test Center testing, etc.) in traditional classes may also assist 
students in better scheduling their time.
A review of faculty availability (office hours) and academic counseling 
hours may provide improved insight into whether current availability is 
meeting current student needs.
This study demonstrates an interest by the respondents in weekend 
classes. Friday, Saturday and Sunday appealed to a relatively large 
percentage of the sample. Greatest interest across age groups is fro Saturday 
morning classes is the 30-49 age cohort. This age cohort is most likely to 
attend for retraining, and is the most rapidly growing age cohort in 
Montgomery County. Further study in the demand for weekend college programs 
(such as PACE) or the increase of weekend classes might prove beneficial.
Implication - Services for Students:
Lack of time suggests the value of providing time management skills to 
incoming students. It might be valuable to determine if there are 
inconsistencies in the hours in which student services are provided, and 
whether service availability meets student needs.
Implication - Marketing:
Testimonials from students who find that they can attend Sinclair while 
juggling other responsibilities might calm the anxiety of those considering 
entering Sinclair.
Issue: Goal Uncertainty
Retention studies indicate that goal commitment is imperative to the 
completion of a student's educational process. This study indicates that goal 
uncertainty affects over 32% of the respondents when asked "what served as a 
major factor in preventing your coming to college?" Concurrently, a 
commitment to a career goal was viewed by 62% of the respondents to be a major 
encouragement to staying in school.
Implication - Academic Planning/Services for Student
A need is perceived to coordinate and expand classes and services related 
to career planning.
Faculty and Student Services Staff should encourage undecided students to 
attend career planning courses/workshops (such as CAP 105, EBE 170) early in 
the student's educational process. This is perceived as necessary in order to 
improve retention, especially for the first quarter students.
It is recommended that staff from Experienced Based Education, Adult 
ReEntry, Sociology, Counseling & Student Development, and Career Planning & 
Placement define the range of career exploration now, and how to best direct 
undecided students.
Implication - Marketing:
Career exploration opportunities should be promoted more broadly, and 
specifically for those seeking career direction.
Issue: Fear
Fear of doing poorly is a notable preventer of people attending college. 
Approximately 16% of the population surveyed considered fear a major deterrent 
in pursuing their educational goals.
Implication - Academic Planning/Services for Students:
Once inside the institution, efforts to help the student feel they belong 
should help the retention process. This study indicates that first quarter 
students are significantly less likely to feel a sense of belonging, a factor 
cited in other studies as important to retaining students. Greatest potential 
impact is most likely the teacher/student relationship.
Success Seminars, Stay Workshops, Adult ReEntry, Student Skill Workshops, 
Student Activities and Developmental Studies are all areas which might 
benefit by exploring this issue. Activities such as orientation courses and 
student mentoring might prove to be beneficial in decreasing the fear factor.
Implication - Marketing:
Focus marketing on areas which are perceived as "positive" by students. 
Examples might be success stories about students completing degrees.
Issue: Costs
Cost still remains a major concern. Twenty-six percent (26%) of the total 
respondents indicated financial aid was a major factor in staying in school. 
Thirty-five percent (35%) between the ages 30-49 said financial aid was a 
major factor (see Table 8). Also indicated as a motivator in a student's 
decision to pursue an educational goal is the ability to receive financial aid
or have the employer pay college costs (see Table 4).
Implication - Academic Planning/Services for Students:
The Board of Trustees' decision to keep costs low is affirmed by the 
study. Demand for student funding may increase. Increased marketing of the 
cost efficiencies of employee training at Sinclair might prove beneficial. 
Alternative financing of coursework might be considered. Payment in 
installments and an aggressive approach in fitting students with little used 
scholarships are two suggestions for consideration.
Implication - Marketing:
The slogan "Quality Education at an Affordable Price" should continue to 
effectively relay the advantages of attending Sinclair to the public at large.
Issue: Child Care
Implication - Academic Planning:
Increased marketing and production of non-traditional types of instruction 
may help to retain those who cannot afford child care.
Implication • Service for Students:
Coordinating availability of child care services in the Dayton area would 
be advisable. Promotion of the Sinclair child care center is recommended.
Issue: Demographics
The Montgomery County Population Census for 1990 is expected to reflect a 
population that is older than that found in 1980. There should be fewer
individuals in the less than 20 age range, and greatest growth in the 30+ age 
range.
Business and Industry continues it's shift toward a service economy. 
Small businesses are expected to grow in number and will be the primary 
employers of the Dayton SMSA in the near future.
Approximately 33% of the Fall enrollment increase experienced by Sinclair 
from 1986 through 1990 come from out-of-county students, which comprise 21-23% 
of our market. Most rapid growth of daytime on-campus enrollment is in the 
20-29 age category. Biggest drop in daytime off-campus enrollment is in the 
30-39 and 40-49 age cohorts. The ratio of day to evening classes is 1.4 to 1.
Implications - Academic Planning/Student Services:
Although the less than 20 age cohort in Montgomery County is expected to 
decrease size, Sinclair's enrollment of this age category should be expected 
to increase. Transferring will be of greater interest to this population than 
the other age cohorts, but one of the largest challenges this population will 
face is a general underpreparedness for college-level work.
For the 30+ age cohort, retraining needs will be a primary focus. As a 
result, the value of manufacturing/business outreach will continue to 
increase. Training offerings for small business will need to be cost 
efficient, and the training pertinent in order to attract this market.
The average courseload for all age categories of Sinclair student's has 
increased over the last few years. There are differences, however, between 
age cohorts when examining enrollment patterns. Whereas the average
courseload in Fall, 1990 was 6.91 credit hours, those who are < 20 years 
carry, on the average, 10.13 and those 20-29 carry 8.10. The time periods 
classes are offered, and sequencing of courses would benefit from a review 
based on this information.
Increased growth in out-of-county students may require a reevaluation of 
off-campus demands.
Implications - Marketing:
As other institutions costs rise, Sinclair will be at a distinct advantage 
to promote using Sinclair for the first two years of the educational process.
Competition with other institutions for the 'traditional age* student will 
become more aggressive as this population dwindles within the county. 
Greatest immediate fiscal impact will be created by increasing student 
populations less than 29 years of age.
CONCLUSION
The study does indicate that although the importance of the cost of 
education and the distance from home of the institution are similar across 
cohorts, there are numerous differences between cohorts on other important 
factors.
Those less than 20 are more likely than the total population to be 
seeking direction, and taking classes for training of a first position. They 
perceive that education is necessary for job acquisition and consider parental 
encouragement as a major factor in their decision to attend college. They 
attend Sinclair because of family advise and ease of transfer. They are less 
concerned with the reputation of the college than the 20-29 and 30-49 cohorts 
nor are they as likely to be attending for mental challenge. The less than 20 
age cohort is significantly more likely to be externally motivated to stay in 
school through friend, family and other student support mechanisms. Like 
all other cohorts, tuition and book costs, class demands and time demands are 
the top three difficulties these students face.
Like the less than 20 age cohort, the 20-29 age cohort did not see time 
issues or home and family obligations as barriers to entering college. They 
were, however, significantly more likely to identify goal uncertainty as a 
major factor in having not enrolled prior to this point. Like the younger 
cohort, the 20-29 category is attending to obtain training for a first career.
This cohort has decided to attend college in order to obtain greater
income, find challenge and growth, and to seek direction. They also chose 
Sinclair because of its reputation, the advise of family, and ease of 
transfer. That they can work while attending Sinclair not only promotes 
Sinclair as the school of choice, but also encourages them to stay enrolled. 
Internal desire and commitment to a career also are significant factors in 
staying in school.
The 30-49 age cohort found time issues, home and family obligations and 
goal uncertainty the barriers to overcome prior to enrolling in college. 
Unlike the younger cohorts, they are enrolled for retraining into a second 
career. They decided to pursue their education for challenge and growth as 
well as to obtain greater income. The advise of family or friend did not 
impact their decision to enroll in Sinclair. They chose Sinclair because of 
it's academic reputation, the ease of transfer, course offerings, and that 
they can work while attending. What keeps them enrolled, however, is 
financial aid, internal desire and the enjoyment of the learning process. This 
group has a significantly higher GPA that all of the other age cohorts, and 
expressed greatest interest in weekend class offerings.
The 50+ cohort suffered from time and cost constraints, thus postponing 
their educational pursuits till this point. Retraining and challenge/growth 
were the factors that led them to seeking higher education. The reputation of 
the college and course offerings were important in choosing Sinclair. It is 
the enjoyment in the learning process that keeps them in school.
First quarter students are significantly less likely to be attending for 
retraining or attending because they can now afford education (where before
they could not) when compared to retaining students. Additionally, first 
quarter students are more likely to be affected by parental encouragement, 
friends attending college, and the need for direction than returning 
students. It should be noted that the majority of first quarter students are 
less than 25.
First quarter students are also significantly more likely to continue in 
school because they can work and attend simultaneously. However, these 
students are significantly less likely to stay in school because ©f internal 
desire or due to a feeling of belonging than returning students. First 
quarter students are also significantly less sure of goals than returning 
students.
With this new information, a reevaluation of academic planning and 
procedures, student services and marketing efforts should prove beneficial to 
the student and the institution as a whole. Recommendations include the 
consideration of weekend (Pace) programming, redirection of advertising 
efforts and strategies, target marketing, and the review of class offerings 
and times offered.
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